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GENERAL INFORMATION – NATIONAL BACKGROUND 

NATIONAL CONTEXT 

 

 
 
 

In Austria, basic education exists since the late 1980s / early 1990s. At this time, the first courses for basic  

education were provided in Vienna, initiated by individuals or small institutions. Those courses were aimed at 

people with German as a first language and people with migrant background, who had basic educational 

needs. 

When Austria joined the EU in 1995, access to new funding opportunities opened up. Currently, the offer of 

basic education in Austria is well established, especially since the 2000s, when efforts were intensified. 

European educational programme concepts and the resulting initiatives incl. funding programmes had a 

huge impact on the development in the field of basic education on national level. 

Basic education is provided by national initiatives, as well as projects that are funded through the European 

Social Fund (2014-2020) mainly. Basic education is included in the Austrian Government Programme and the 

Lifelong Learning Strategy in Austria (LLL: 2020). The UN World Literacy Decade (2003-2012) and international 

comparative studies such as PIAAC have also made a significant contribution to its development.1 However, 

having a lack of basic skills is still stigmatised and connected with shame by concerned people. In addition, 

it is often linked to unemployment or difficulties on the labour market. 

 
 

Young people between 18 and 24 years, who have at most lower secondary education qualification and 

who do not participate in education or training, are defined as early school leavers. The proportion of this 

group has decreased in Austria since the middle of the 1990s. 

In 2017, the share of early school leavers was 7.4% and was therefore lower than the EU-28 average of 10.6%. 

In Austria, a total of around 51,000 people have no education on higher secondary level, including around 

31,000 young men and 20,000 young women.2 

 
 

Year Men (in %) Women (in %) Total 

2013 7,9 7,1 7,5 

2014 7,6 6,5 7,0 

2015 7,8 6,8 7,3 

2016 7,7 6,0 6,9 

2017 9,0 5,8 7,4 

Table 1: Early school leavers (18 to 24 years) 2013 to 2017. Adapted table. Source: Statistik Austria 3 

 
 

1 Kastner, M. (2013), updated 2015. Alphabetisierung und Basisbildung für Erwachsene. 
https://erwachsenenbildung.at/themen/basisbildung/ 
2 

http://statistik.at/web_de/statistiken/menschen_und_gesellschaft/bildung_und_kultur/formales_bildungswesen/fruehe_schulabgaenger/ 

index.html 
3 Ibid. 
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Among the students who drop out of school before the completion of compulsory school, there is a 

significant distinction in the number of those, who practice another colloquial language than German and 

those with German as first language. While the latter group has a drop-out rate of 2.7%, the first group has a 

rate of 8.1%. In both groups, the amount of male students, who drop out before the completion of 

compulsory education, is higher than the amount of their female peers. Among the group of people, who 

practice German as colloquial language, the proportion of female drop-outs is 1.8%, while those of their 

male counterparts is 3.4%. In the group of students, who dropped out before completion of compulsory 

education with another colloquial language than German, the proportion of female students is 5.8% and the 

one of male students 10.2%.4 

 
 

Figure 1: Students without completed compulsory education until school year 2015/2016 after colloquial language and gender. 

Adapted figure. Source: Statistik Austria (2018). Migration&Integration.Zahlen.Daten.Indikatoren 2018. 5 

 

 

In December 2018, 355,637 people were unemployed in Austria, which corresponds to an unemployment 

rate of 8.7% and national standards. The proportion of female unemployed people is significantly lower with 

140,106 (unemployment rate of 7.4%) compared to male unemployed with 215,531 (unemployment rate of 

9.9%). Among those, there are 160,743 who have maximum compulsory education, corresponding to a 

share of 45.2% of all unemployed people. 

The unemployment rate of people with a maximum compulsory education was 25.6% in December 2018. 

The unemployment rate of women in this group was 21.3% and the rate of men was 29.5%6. In 2018, 68,739 of 

unemployed people were in training. 39,126 of them having a maximum compulsory education.7 

 

 

 

 

 

 

 

4 Statistik Austria (2018). Migration&Integration.Zahlen.Daten.Indikatoren 2018. 

https://www.bmeia.gv.at/fileadmin/user_upload/Zentrale/Integration/Integrationsbericht_2018/Statistisches_Jahrbuch_2018.pdf 
5 Ibid. 
6 https://www.ams.at/content/dam/download/arbeitsmarktdaten/%C3%B6sterreich/berichte-auswertungen/001_am_bildung_1218.pdf 
7 AMS (2019): Spezialthema zum Arbeitsmarkt 2018. 

https://www.ams.at/content/dam/download/arbeitsmarktdaten/%C3%B6sterreich/berichte- 
auswertungen/001_uebersicht_jahr2018.pdf 

   

http://www.bmeia.gv.at/fileadmin/user_upload/Zentrale/Integration/Integrationsbericht_2018/Statistisches_Jahrbuch_2018.pdf
http://www.ams.at/content/dam/download/arbeitsmarktdaten/%C3%B6sterreich/berichte-auswertungen/001_am_bildung_1218.pdf
http://www.ams.at/content/dam/download/arbeitsmarktdaten/%C3%B6sterreich/berichte-
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Figure 2: Number of unemployed people in December 2018 after qualification and gender. Adapted figure. Source: AMS8 

 

 
Although unemployment has declined in Austria in the previous years, having had an impact on all 

qualification groups, workers with a migrant background are more affected by unemployment than 

nationals (12.5% vs. 7.5% in 2017). Especially among those who have highest qualification of compulsory 

education, the unemployment rate was 30.7% in 2017, higher than equally qualified nationals with 26.8%. 

Especially  in  the  groups  of  people  from  Turkey  and  from  Syria,  Afghanistan  and  Iraq,  there  is  a  high 

proportion of representatives with maximum compulsory education (approximately 50%). 

 
 

Nationality Total Compulsory 

education 

Apprenticeship/ 

Lower secondary 

VET schools 

Higher 

secondary (VET 

and general) 

University 

Total 8,5% 28,3% 6,5% 5,5% 3,5% 

Austrian 7,5% 26,8% 6,4% 5,0% 3,2% 

Non- 

Austrian 

12,5% 30,7% 6,7% 7,4% 4,4% 

Table 2: Unemployment rate 2017 after nationality and qualification. Adapted table. Source: BMEIA (2018). 

Migration&Integration.Zahlen.Daten.Indikatoren 2018 20189 

 

In 2017, a total of 126,788 people were affected by long term unemployment. 61,995 of them have 

compulsory education as highest qualification, which is nearly a half of all long term unemployed. However, 

compared to the year 2016, the number declined by 239 or 0.4%. 

Similar to the unemployment rate, the number of male long term unemployed with maximum compulsory 

education is higher than the number of women with 35,767. In 2017, 26,230 women were unemployed for 

more than 365 days. Although the number of long term unemployment is higher among the group of men 

with compulsory education, it decreased compared to the year 2016, while the number of female long term 

unemployed people increased by 647 or 2.5%. 

 

 

 
 

8 https://www.ams.at/content/dam/download/arbeitsmarktdaten/%C3%B6sterreich/berichte-auswertungen/001_am_bildung_1218.pdf 
9 Statistik Austria (2018). Migration&Integration.Zahlen.Daten.Indikatoren 2018. 

https://www.bmeia.gv.at/fileadmin/user_upload/Zentrale/Integration/Integrationsbericht_2018/Statistisches_Jahrbuch_2018.pdf 

   

http://www.ams.at/content/dam/download/arbeitsmarktdaten/%C3%B6sterreich/berichte-auswertungen/001_am_bildung_1218.pdf
http://www.bmeia.gv.at/fileadmin/user_upload/Zentrale/Integration/Integrationsbericht_2018/Statistisches_Jahrbuch_2018.pdf
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SURVEY RESULTS - AUSTRIA 

Age 

23% 20% 

40% 17% 

between 18 - 25 

between 25 – 30 

between 30 – 40 

between 40 – 50 

Duration of 
unemployment 

10% 
30% 

 
 

 
60% 

< 6 months 

6-12 months 

> 12 months 

 

Women Men Total 

Long term 

unemployed 

people >365 

days 

 
Compared to 

previous year 

 
Compared to 

previous year 

 
Compared to 

previous year 

 
2017 absolute in % 2017 absolute in % 2017 absolute in % 

Compulsory 

education 

26 

230 

+647 +2,5% 35 

767 

-884 - 

2,4% 

61 995 -239 - 

0,4% 

Total 50 1 424 2,9% 76 -664 - 126 758 0,6% 
 535   256  0,9% 788   

Table 3: Long term unemployment of people with compulsory education in 2016 and compared to previous year after gender. 

Adapted table. Source: AMS)10 

 
 

A number of surveys and interviews was performed in spring 2019 by the project partner BEST Institut für 

berufsbezogene Weiterbildung und Personaltraining GmbH based on questionnaires provided by the lead 

partner. The following pages give the respective summary. 

 

Summary of survey with the group of 30 unemployed people 

Surveys taken during/ for the project gathered 30 people, all from Austria, i.e. with Austrian citizenship. 60% of 

them are female and 40% are male. The majority is between 30 and 40 years old (40%). 23% are between 40 

and 50 years old, followed by the age group of 18 to 25-year-olds with 20% and 20 to 30-year-olds with 17%. 

73% of respondents indicated “middle school” as their educational level, while 27% have completed primary  

school. 

The majority, exactly 60%, have been unemployed between 6 and 12 months. One third has been 

unemployed for less than six months and 10% for more than 12 months. 

 

Figure 3: Age range of group of unemployed Figure 4: Duration of unemployment 

 

 

10https://www.ams.at/arbeitsmarktdaten-und-medien/arbeitsmarkt-daten-und-arbeitsmarkt-forschung/berichte-und-auswertungen 

   

http://www.ams.at/arbeitsmarktdaten-und-medien/arbeitsmarkt-daten-und-arbeitsmarkt-forschung/berichte-und-auswertungen
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Satisfaction with school-based 
education 

7% 
 

 
30% 

 
 

63% 

Slightly satisfied 

Moderately satisfied 

Very satisfied 

Extremely Satisfied 

Motivation to improve basic 
competences 

NEW JOB OPPORTUNITIES 

BECOME A BETTER LEARNER 

ADAPT BETTER TO CHANGE 

PERSONAL GROWTH 

EARN MORE MONEY 

PURSUE A CHILDHOOD DREAM 

FIND NEW PASSIONS 

BECOME MORE INDEPENDENT 

50% 

60% 

35% 

0% 20% 40% 60% 80% 100% 

Regarding information on respondents’ motivation, they were initially asked to indicate their satisfaction with  

their school-based education. Nearly two thirds, 63%, are “moderately satisfied” with their formal education,  

while 30% are “slightly satisfied”. On the other hand, 7% are “very satisfied” with their school-based 

education. 

Figure 5: Satisfaction with school-based education 

 

 
“How useful is your school-based education for your daily life?” 

In another question, respondents were asked regarding their motivational factors to improve their basic 

competences. “Earning more money” is the most popular reason, with 60%, followed by having “new job 

opportunities” with 50%. “Become[ing] more independent” is also a motivation to improve basic 

competences, rated with 35%. 

On the other hand, what prevents respondents from attending a course to improve their competences is the  

lack of time, indicated by 65%. Other reasons were also stated with 10% to 15%, but without specification. 
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Reasons that prevent from attending 
a course 

I DON’T KNOW WHERE THERE ARE CLASSES 

I DON’T’ HAVE TIME 

I DON’T HAVE THE MONEY 

I’M ASHAMED 

I'M NOT INTERESTED 

I HAVE OTHER MORE IMPORTANT… 

DUE TO PROBLEMS OF FAMILY… 

OTHER 

65% 

15% 

0% 20% 40% 60% 80% 100% 

Figure 6: Motivational factors to improve basic competences 
 

Figure 7: Reasons that prevent respondents from attending a course 

 

 
Respondents were also asked to complete the sentence “Usually I learn more when…”. Results from those 

who provided an answer show that respondents feel that they would benefit from practical learning. About 

50% learn more when they see demonstrations about what they wanted to learn. About 45% indicated that 

they took something to practice themselves. 

More than 50% of those respondents indicated that the lack of time was an “influent” or “very influent” 

factor that made learning more difficult for them. For 40%, it was “influent” or “very influent” to have nobody, 

who guided them. The least influent factor that complicates learning for respondents is the “excess of work 

at home” and “the lack of means and materials”. 

Regarding our respondents’ self-evaluation of their learning behaviour, it is obvious that it is connected to 

other people. With a rating of 93%, for the majority of respondents, it is important to mainly highlight the 

things that they are proud of in conversation with others. “I usually try harder when I see that what I have to 

learn can be useful for me help others” was also very high rated with 77%. 

Respondents disagree that working under time pressure supported their concentration. With 60%, it was 

indicated as “false” that concentration works better when they had little time to do a task to be delivered. 

Also, looking for new tasks and challenges is not interesting according to 30% of them. 
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Type of texts to read 
 
LITERARY TEXTS (NOVELS, STORIES, POEMS) 15% 
 

JOURNALISTIC TEXTS (NEWS, ARTICLES OF…   8% 
 

TEXTS OF SCIENTIFIC INFORMATION…   5% 

INSTRUCTIONAL TEXTS (RECIPES,… 35% 

EPISTOLARY TEXTS (LETTERS,… 30% 

HUMOROUS TEXTS (COMICS) 30% 

ADVERTISING TEXTS (COMPARISONS,… 60% 

0% 20% 40% 60% 80% 100% 

 

 

Figure 8: Self-evaluation regarding learning 

 

Regarding the topic of “reading and writing”, 63% of respondents stated that they usually read, while 37% 

didn`t. When asked, in what activities they read; the majority indicated that they read on their mobile 

phone, when friends send them something. Further possibilities to read are at a course, at public places, e- 

mails or a book/paper. When respondents were asked to indicate, what type of texts they read, “advertising  

texts” were highest rated with 60%. Also, “instructional texts” are often read, and rated with 35%. Each 30%  

rating achieved humorous texts and letters/applications. 15% read literary texts. The lowest rated are 

“journalistic texts” like news or articles with 8%, as well as “scientific texts” with 5%. 

Figure 9: Distribution of type of texts respondents read 

 

Respondents read those types of texts mainly on their phone or on webpages. Both are the highest items 

with 90%, followed by “social net” with 80%. Other, mostly “classical” reading formats are less common. 

“Newspapers” and “books” are rated with each 40% and “magazines” with 30%. But the item with the lowest 

rating is an electronic one. “E-books” is the at least preferred reading format with a rating of 20%. 

Self-evaluation regarding learning 

I ALWAYS LIKE TO LEARN NEW THINGS 
 

I USUALLY TRY HARDER WHEN I SEE THAT… 

0% 
0% 
0% 
0% 
0% 
0% 
0% 

77% 

WHAT PUSHES ME THE MOST TO STRIVE… 

93% 

0% 60% 

I FEEL A MISTAKE AS A FAILURE 

I LOOK FOR NEW TASKS AND CHALLENGES 

0% 
0% 
0% 
0% 

0% 30% 

0% 20% 40% 60% 80% 100% 

FALSE TRUE 
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Self-evaluation regarding reading skills 

FOR ME IT IS VERY DIFFICULT TO READ SOME… 

I FIND IT DIFFICULT TO READ WITH A RHYTHM… 

I FIND IT HARD TO CONCENTRATE ON THE… 

SOMETIMES I MISS THE DETAILS OF WHAT I… 

AFTER READING, I CAN NOT SUMMARIZE THE… 

I FIND IT DIFFICULT TO FOLLOW WRITTEN… 

I FIND IT VERY DIFFICULT TO MAKE OUTLINES… 

SOMETIMES I DO NOT KNOW IF WHAT I AM… 

I AM EMBARRASSED TO READ IN PUBLIC FOR… 

0% 20% 40% 60% 80% 100% 

 

 
Figure 10: Reading formats 

 

The least preferred topics for reading are “administrative and legal contents” and “scientific contents”, 

which are rated with less than 10%. More than 60% achieved “journalistic content: news”, “sports content”, 

“content related to the search for employment” and “commercial contents, information of commodities 

and product reviews”. 

When respondents were further asked, in which situations they usually write texts, especially in the last month, 

it was indicated by the majority that they write messages on their mobile phone. They also write during their  

courses or when they did job applications. 

Next, respondents were asked to indicate their level of agreement on different statements that describe their  

experience with reading. Results show that respondents struggle with understanding of what they read. It 

turned out that it was agreed/totally agreed on the statement “sometimes I miss the details of what I read” 

with more than 50%. Rated with more than 40% each were the statements “I find it difficult to follow written 

instructions” and “I am embarrassed to read in public for fear of being wrong”. 

 

 

 
 

0% 

0% 

0% 

  

 50 % 

0% 
  

 40% 

0% 

0% 

 

 40% 

 
 

Figure 11: Self-evaluation regarding reading skills 

Reading formats 

MAGAZINES 30% 

BOOKS 40% 

NEWSPAPERS 40% 

SOCIAL NET 80% 

WEBPAGES 90% 

E-BOOKS 20% 

PHONE 90% 

0% 20% 40% 60% 80% 100% 
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Activities of answering questions 
following reading content 

LANGUAGE LEARNING 

DRIVING SCHOOL 

PUBLIC EDUCATIVE CENTRES 

PRIVATE EDUCATIVE CENTRES 

ONLINE FORMS 

IN SOCIAL NETWORKS 

IN SELECTIVE TESTS TO WORK 

IN YOUR JOB 

IN THE RELATIONSHIP WITH THE… 

OTHER 

93% 

0% 

50% 

50% 

0% 

0% 

0% 

87% 

0% 

0% 

0% 20% 40% 60% 80% 100% 

Media used for reading 

COMPUTER 80% 

MOBILE 90% 

PAPER 50% 

BLACKBOARDS 10% 

OTHER 0% 

 
0% 20% 40% 60% 80% 100% 

67% of respondents are familiar with the situation of answering questions after reading something. 33% don`t 

have these experiences. When they were asked, in what situations they had been required to answer 

questions following a reading exercise, the majority indicated with 93% that they did it in the frame of 

language learning. Many respondents also indicated that they answered questions of reading content in 

different job activities. The item for a reading situation “in your job” was therefore highly rated with 87%. Also, 

highly rated with each over 50% were public and private educative centres. In the analysis of “self- 

evaluation regarding reading skills” half of the respondents indicated that they sometimes missed details of  

what they read or that they found it difficult to follow written instructions. For this question, respondents 

indicated that they had to answer questions after reading a text in work tasks. This connection can be seen 

as an issue, when people have problems with comprehensive understanding of a written text, but have to 

answer questions on it in a professional context. 

Figure 12: Situations in which questions are answered following reading content 

 

The majority of respondents used electronic devices for reading, as it was already described in the previous  

paragraphs. Highest rated is the mobile phone with 90%, followed by the PC with 80%. Paper formats are 

rated with 50%, while reading from a blackboard was only mentioned by 10%. 
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Self-evaluation regarding writing 

I HAVE PROBLEMS TO ORGANIZE IDEAS IN… 

I PREFER TO WRITE ONLY SHORT TEXTS. 

I LIKE TO LEARN NEW WORDS, WHEN I DO… 

WHEN I AM WRITING I HAVE PROBLEMS… 
WHEN I READ MY OWN TEXTS, I DON´T… 

I ENJOY WRITING ABOUT A LOT OF… 

WRITING IS BORING 

I HAVE PROBLEMS TO UNDERSTAND THE… 

I DON´T UNDERSTAND SOME… 

I USUALLY CORRECT OTHERS WHEN THEY… 

SOMETIMES I CHECK WHAT I WRITE… 

0% 20% 40% 60% 80% 100% 

Figure 13: Media used for reading 

 

In the next question, the level of agreement on statements regarding writing was requested from 

respondents. The results show that our respondents don`t feel very comfortable or confident with writing. 

With 60% of agreement/total agreement it was indicated by respondents that they prefered to write short 

texts and with 50% that writing was difficult. For many of them, the precise expression of opinions and feelings 

was obviously an issue, because agreement/total agreement was indicated by 40% on the item “when I am  

writing I have problems to say what I mean”. However, a small number of respondents feel confident with 

writing, when it is about a topic that they are interested in. With a rating of 10%, respondents agreed/totally 

agreed that they enjoyed writing about a lot of topics of their interest. 

 

 

 

 

 
0%   

  60% 

0% 

0% 

  

 50 %  

  

  40% 

0%  

10%  

0% 

0% 

0% 

0% 
0% 

 

Figure 14: Self-evaluation regarding writing 

 

Regarding the foreign language skills of respondents, 73% indicated that they spoke a foreign language. 27% 

don`t speak another language than their native language, according to their indication. The majority (more 

than 60%) indicated German, followed by 35% who mentioned English. 

70% of respondents had never faced a situation in which it was difficult to communicate in their native 

language. 30% on the other hand indicated that they had already found themselves in a situation, in which 

it was difficult to explain or understand something in their native language. 

In a next section of the survey, respondents were asked to give their response to questions on maths. Initially, 

they were asked what mathematical elements they handled. Over 80% indicated that they mastered sums 

and subtractions. Less than 30% feel confident with using proportions or equations. The results are similar to  

those of the following questions, when respondents were asked what kind of calculations they usually used in 

their daily activities. 
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Performance of different 
mathematical operations 

BUY AT THE SUPERMARKET AND CHOOSE… 

CONTROL THE BANK ACCOUNT BY… 

PLAN THE MONTHLY BUDGET. 

PERFORM OPERATIONS WITH EXACT… 

COMPARE THE PRICE BETWEEN TWO… 

MAKE MATHEMATICAL OPERATIONS TO… 

CALCULATE TIME TO ARRIVE WHEN YOU… 

MAKE ARRANGEMENTS AT HOME (F. EX.:… 

UNDERSTAND INFORMATION OF… 

CALCULATE THE COST OF A TRIP,… 

READING TEXTS THAT CONTAIN… 

OTHER 

0% 20% 40% 60% 80% 100% 

easy/very easy impossible/difficult 

They use calculations for daily activities like grocery shopping when it comes to choosing products that fit 

the budget. Respondents also feel confident with controlling the bank account by calculating income and 

expenses. Both items in frame of the request to indicate performance of different mathematical operations 

achieved more than 60%. Respondents perceive these calculation types as “easy” or “very easy”. On the 

other hand, what is “difficult” for them or even “impossible” is to “understand information of graphics in a 

newspaper” and “reading texts that contain mathematical formula”. Both items also achieved a rating of 

60%. For other items, there was no indication. 

 

 

 

 

 
 

0%  60% 

0% 
0% 
0% 
0% 
0% 

 
60% 

0% 
0% 
0% 
0% 
0% 
0% 
0% 
0% 

 
60% 

0% 
0% 0% 

 
60% 

0% 
0%  

60% 

 
 

 
Figure 15: Self-evaluation of performance of different mathematical operations 

 

 
In the next question of the section “maths”, respondents were asked if they agreed with the statements that  

were illustrated in the figure below about the mathematical tasks. The results are as follows: The great 

majority is used to “doing mathematical operations like addition and subtraction” which confirms the results  

from the question at the beginning of the section on the mastery of different types of calculations. In both 

cases, the ratings achieved over 80%. Also 80% achieved the question, in which respondents also 

agreed/totally agreed on that they needed a calculator for some division or multiplication. With a rating of 

10%, respondents indicated that they “would not know how to convert numeric data into a graph”. 
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Figure 16: Self-evaluation on different mathematical tasks 

 

In the final section regarding digital competences, respondents were initially asked to evaluate their 

performance level. About 7% indicated that they never used digital tools. The majority of 66% already used  

digital tools, but thought they were not good at it. 10% are basic level users, and another 10% use several  

programmes. Finally, 7% are even experts in using digital tools, according to their assessment. 73% of them 

had never attended a course to increase digital competences, while 27% already attended one. 

More than 90% rated to indicate that they “always” used the internet to communicate with others followed 

by 80% of “always” used to be kept informed of news. This result evokes inconsistencies, because on the one  

hand, they can be confirmed by the previous questions on formats that respondents used for reading. In this  

question, over 90% indicated that webpages and phones were used for reading, as well as social online 

media by 80%. However, the analysis of a previous question on the type of texts they read shows that only 8% 

read journalistic texts, under which also “news” would be categorised. In another earlier question on the 

content  of  the  text,  “journalistic  content:  news”  achieved  a  rating  of  60%.  We  can  interprete  that 

respondents read news or journalistic contents, but not in journalistic texts. 

With each 70% respondents said that they used the internet for job search, to search and compare products 

or services, as well as to buy products, play video games and also use social networks. These results confirm 

previous questions on the same aspects. Finally, only 7% of our respondents mentioned that they published 

contents themselves. 

Self-evaluation on mathematical 
tasks 

I'M USED TO DOING MATHEMATICAL… 

WHEN I HAVE TO MAKE SOME DIVISION… 

80% 

80% 

I HAVE NO PROBLEM CORRECTLY… 

I OFTEN HAVE TO PERFORM OPERATIONS… 

I CANNOT UNDERSTAND THE MEANING… 

I WOULD NOT KNOW HOW TO CONVERT… 

WHEN I PAY SOMETHING, I USUALLY… 

I UNDERSTAND ANY INFORMATION THAT… 

10% 

0% 

0% 

80% 

0% 

0% 

0% 20% 40% 60% 80% 100% 
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Level of knowledge regarding 
applications 

CONTENT APPLICATIONS (I.E. WEB… 20% 

COMMUNICATION APPLICATIONS (I.E.… 90% 

TEXT AND DATA PROCESSING… 80% 

DESIGN APPLICATIONS (I.E. PHOTOSHOP,…   0% 

MONITORING APPLICATIONS…   0% 

COLLABORATION APPLICATIONS (I.E.…   0% 

GAMING APPLICATIONS (I.E. VIDEO GAMES) 90% 

0% 20% 40% 60% 80% 100% 

 

 
Figure 17: Activities for internet use 

 

In the next questions, respondents were asked to indicate their level of knowledge and use of different 

applications. “Gaming applications” (i.e. video games) as well as “communication applications” (i.e. social 

networks, Skype, messenger, mail) achieved the highest ratings with over 90%. Respondents indicated that  

they “use several programmes” or are “experts” in it. They also “use several programmes” or are “experts” for 

“text and data processing applications” (i.e. word/ pages, excel/numbers). This item achieved more than 

80%. On the other hand, less than 20% indicated to “use several programmes” or to be “experts” regarding 

“content applications” (i.e. web browsing, search engines, dictionaries). 

Figure 18: Respondents’ level of knowledge regarding different application 

 

Regarding the next question which requested respondents to indicate their level of knowledge and use of 

different platform services, surprisingly, none of the categories reached more than 25%. 
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Knowledge of hardware operations 
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Figure 19: Respondents’ level of knowledge and use of different platform services 

 

On the final questions, every hardware operation provided as answer option was evaluated with the skills to 

do “basic level operations”. The rating of 93% each concerned the use of external storage devices (external  

hard drive, pen drive), the connecting to the network (use Wi-Fi and modem), and the turn on/off of 

equipment, connect it to power supply and the connecting of peripherals (i.e. screen, mouse, keyboard, 

speakers). 

 
 

Figure 20: Respondents’ knowledge of different hardware operations 

 

Especially the final two questions reached interesting results. In both cases, respondents indicated basic 

knowledge regarding basic applications (e.g. by less than 25%, it was indicated that they use several 

services or are experts regarding saving a file or use passwords.) The final question was rated by 93% 

responding to have basic knowledge e.g. in the use of an external storage device or in turning equipment 

on/off. As figure 18 shows, a majority of 90% of respondents voted that they used several applications or 

were experts regarding game and communication applications. 
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Working experience 

20% 

40% 

40% 

1-5 years 

6-10 years 

Over 10 years 

Summary of survey with the group of 10 educators 

10 educators from Austria were included in the survey; 2 interviews were performed. 40% have between one  

and five years of working experience; another 40% of them between 6 and 10 years and the remaining 20% 

mare than ten years. The person with the longest experience has worked 16 years in the field of adult 

education. The majority of 60% work in an adult education centre, 20% in vocational education and training, 

10% in vocational education and training and adult education centre and 10% in a secondary school. 

 

Figure 21: Working experience 
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Figure 22: Type of current educational institution 
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Motivation on first class day 
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The first question in the section on “motivation” concerned the type of activities implemented during the first  

day at class to motivate learners. For them, the most relevant for motivation was to “identify the value and  

importance of the subject” (e.g. visualize the usefulness of studying the subject. 60% indicated that they 

“always” identified the value and importance of the subject and 20% each selected “often” or “sometimes”. 

Also, 60% chose that they “always” e.g. talk about their expectations on the subject; Think about things they  

could learn; Ask them what ideas they would like to see), while only 10% did it “often” or 30% of them 

“sometimes”. Half of our respondents “always”, 30% “often” and 20% “sometimes” “set the climate for the  

class” (e.g. practicing from the first day the type of desired climate: intense, relaxed, formal, personal, with  

humour, serious, etc.). Also, half of respondents “always” “set expectations of the course” (e.g. appropriate 

time for study and work at home, importance of doing the work, previous knowledge, what kind of results 

are expected) and 25% do that each “often” or “sometimes”. Nearly the same ratings show the questions 

regarding “establish my own credibility” (e.g. previous experience as a professor, research works, and 

publications) and “Reveal something about myself to provoke closeness” (e.g. sharing personal experiences,  

using humour, convey enthusiasm). The first one is “always” done by 40%; “often” and “sometimes” was 

selected by each 30%. The latter is also “always” done by 40%, “often” by 25% and “sometimes” by 35%. 20% 

of respondents “always” “give at the end two minutes to express their reaction to the first day” as 

motivational aspect for learners (30% do it “often” or “sometimes”; Two respondents gave no indication on  

this.) Although a majority of respondents set the expectations of the course at the beginning in order to 

motivate learners, only 10% “always” “introduce the subject” (e.g. what it is, parts, topics. With what other  

subjects is directly related). 40% do it “often” and half of respondents, the majority in this case, “sometimes”. 

The least practiced way to motivate learners during the first day of class is to “provide administrative 

information” (e.g. syllabus, material that students will need, homework to do, tutorial hours, exams, 

evaluation methods). 30% do it however, “always”, 40% “sometimes”, 20% rarely and 10% never. 

 

Figure 23: Activities to motivate learners on the first day of class 
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Introduction of new contents 

I HELP STUDENTS TO VISUALIZE THE 
ACTIVITIES THAT MUST BE DEVELOPED. 

I PLAN, SEQUENCE AND TEMPORALIZE 
WORK THROUGH INSTRUCTIONS OR 

SCRIPTS. 
 

I TALK ABOUT EVALUATION AND THE 
EXPECTED MISSING REFLECTION, 

ASSESSMENT, ASSIGNMENTS. 
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For the second question, respondents were invited to indicate how they introduced new contents. The results  

show that the majority of respondents structure their capacities (time, size of contents, etc.) and also support 

learners by preparing them for future tasks. The results are as follows: “I plan, sequence and temporalize work 

through instructions or scripts” was rated by 60% followed by “I help students to visualize the activities that 

must  be  developed”  with  50%,  and  “I  talk  about  evaluation  and  the  expected  missing  reflection, 

assessment” with 10%. Two respondents did not give answers. 

 

 

 

 

 
   

  

50 
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60% 

   

 

10% 
 

 

 

Figure 24: Introduction of new contents to learners 

 

Respondents answered to question nr 3 that they incited a student’s curiosity about the topic to be treated 

by asking questions, also sometimes provocative ones. They further gave them “space”/room, did something  

practical or just relied on their intuition. 

Further, they responded that they connected to interests, motivation, objectives or values of learners by 

letting them talk or initiate pair work. 

Question 5 was again a closed question with several options to be ticked regarding teaching style and its 

impact on learners’ motivation. To the question “which characteristics of the teaching process do you think  

has more influence on the motivation of the students?”, the majority of 60% stated that “the importance and  

applicability of the subject” was “very influent”. Each 20% stated that it is “influent” or has “moderate 

influence”. Also, “the use of digital tools” is “very influent” for 60%, but only “influent” for 10% and has 

“moderate influence” for 30%. Five aspects achieved same ratings with 50% stating “very influent”, 30% 

“influent” and 20% “moderate influence”: In detail, for half of the respondents, “the enthusiasm of the 

teacher”, “the appropriate level of difficulty of the material”, “the connection between the teacher and the 

students”, “the use of appropriate, concrete and understandable examples” and “the use of attractive 

teaching materials” are very relevant factors to motivate learners. Lower ratings, but still relatively high ones, 

achieved “the organization of the subject” and “the active participation of students”. 40% of respondents 

stated each that these factors were “very influent” or influent”. For 20% each they were still of “moderate 

influence”. Only slightly lower is “the variety of teaching technologies”, which is also “very influent” for 40% of 

respondents, and “influent” or of “moderate influence” for each 30%. 
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Respondents tried to address different learning styles to increase students’ motivation, as the results of the  

next aspect show: 30% stated that “the reaction to different learning styles” was “very influent”, half of them 

mentioned that it was “influent” and 20% that it was of “moderate influence” to motivate learners. The same  

ratings achieved “the positive evaluations and the achievement of good grades”, which shows that 

respondents mainly try to support learners’ intrinsic motivation but that extrinsic factors, like good grades, still 

play a role. 20% indicated that “other” factors were “influent” and 10% that they had “moderate influence”. 

 
 

Figure 25: Factors of teaching that influences the motivation of learners’ 

 

The next section of the survey targeted the field of “learning”. For the first statement, respondents were 

asked to evaluate their level of knowledge regarding factors that affected training. Results show that all 

suggested in the questionnaire was relevant to respondents, as none of the items achieved lower ratings 

than “average”. The least relevant ones are those from the section “evaluation and control factors” with 

each a great majority rated by 90% that evaluation of own teaching, controlling of time devoted to each 

subject and feedback on a student’s progress had “average” influence on training. A minority rated these 

aspects affected training each 10% “much” or even “very much”. Quick transfers of evaluation results has 

“average” effect for 70%, but “much” for 30%. 

The section with the highest rating is “participation factors”. To “involve students in the choice of content 

and tasks” and “encourage the active participation of students” are evaluated to affect training “very 

much” – selected each by 70%. For the majority of respondents, to “assign leadership responsibilities to 

students” and “answer the student's questions and solve problems when they arise” are factors that affect 

training “much” or “very much”. 

Another section with high rating is “attitudinal factors”. In this context, the use of humour and trusted 

relationship with students have “very much” impact on training for a majority (60%, respectively 70%) of 

respondents and “much” by each 30%. Also, the remaining statements “transmit positive expectations about  

results” and “point out the importance and usefulness of learning and setting personal goals” were high 

rated but primarily with “much”. Also high rated, primarily with “much”, are the statements of the section 

“content factors”. 
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In this context, the most important factors for respondents are the organisation of the study material and the  

use of visual aids or examples to understand abstract concepts. A similar tendency shows the results from the 

section “teaching process factors”. In this section, the majority of rating is between “much” and “very 

much”. It is obvious when participants indicated that all the aspects of this section are 10% each “average”  

regarding their importance to affect training. 

The section “learner knowledge factors” achieved the second lowest rating. But still, the majority indicated  

that these aspects had “much” impact on training. The most important one according to respondents’ 

feedback is to “know the students and their initial situation, previous knowledge, difficulties, fears”. 
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Figure 26: Respondents’ indications towards factors that affect training 

 

On the following questions, respondents indicated that they ensured the learners understood a topic by 

asking, regularly checking (every day), testing, but also by giving them space/ room to process what they 

had learnt. 

not at all little average much very much 
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Types of teaching tools usually used 
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Respondents indicated that they ensured the learning contents were related to learners’ previous 

knowledge by asking them or regular checks. They interacted with learners by speaking and explaining. 

Teaching tools that they use mostly are discussions in class, collaborative learning, role plays and exercises 

analysis problems (each rated with 90%), discussion in small groups (80%) and brainstorming and 

demonstrations (70%). More than a half, 60% of them, also use educative projects. Less than a half, each 

40%, used dynamic questionnaires, videos or video tutorials, gamification activities and analysis of cases. 

Simulation is a rare teaching tool, as it is only used by 20%. Expert panels are included in teaching only by  

10%. The remaining were not rated as used teaching tools by our respondents. 

 
 

Figure 27: Teaching tools that respondents usually use 

 

The section on “evaluation” started with an open question. When respondents were asked, “what 

evaluation system is most frequently used in your institution/organisation”, one respondent answered that 

oral evaluation was the most common type. 

80% of respondents think that their evaluation system is an “average” measure of the content acquisition 

and 20% that it is “little”. 90% of respondents do not use several tasks for evaluation. The 10% that use several 

tasks indicated that they used oral and written ones. 

The results on how respondents give feedback after evaluation are unambiguous. All are used “sometimes” 

by a great majority (80-100%). 100% sometimes “simply report the correctness or incorrectness of the tasks”, 

“indicate the reason why the task is not correct or can be improved”, “signal progress although, overall, the  

work is not well”, “call attention to the learning achieved” and “show confidence in the student’s abilities”. 

95% “call for reflection on the process followed in the realization” “sometimes” and 5% “often”. 80% 

“indicate the incorrect or improvable aspects” “sometimes” and 20% “often”. 
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Figure 28: Feedback after evaluation 

 

Respondents were asked, what types of questions they thought were most important for evaluating content  

learning in practice. The type of questions that is “very important” or “important” for 80% of respondents are  

“knowledge questions” (remembering, memorizing, collecting information, etc.), “application questions” 

(solving problems, putting an example of…, etc.) and “understanding questions” (interpreting, describing 

with your own words, organization and selection of facts and ideas). The remaining 20% stated that these 

were moderately important. “Analysis questions” (identify reasons, separation of a whole into its component  

parts, classify according, compare / contrast with , etc.), “synthesis questions” (create an original product 

combination idea to form a new whole. What ideas can you add? etc.) and “evaluation questions” (make 

value judgments about issues. Development of opinions, etc.) are rated between “moderate importance” 

and “important” by 70%-90%. While 20%, respectively 10%, stated that analysis questions (20%) and synthesis 

questions (10%) are “very important”, 10% indicated that the previously mentioned questions as well as 

evaluation questions were each “little important”. 
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Figure 29: Types of questions used by respondents’ to evaluate learning 

 

For  the  final  section,  respondents  were  asked  to  give  information  on  “educative  tools”.  Initially,  they 

evaluated their level of experience with different digital tools. Overall, respondents rated between 

“average” and “much” experience. In detail, half of them has “much” experience with “online resources for 

teaching and learning”; 40% have “average” experience and 10% “very much” experience. Less than half 

of them, 40%, have “much” experience in the use of the internet, while 20% have each “average” or “very 

much”. 20% did not indicate. 

80% have “average” experience with “online platforms for self-determined learning by participants”, and 

10% either “much” or “little”. With 60%, over a half of the respondents have “average” experience with 

“serious games”, and 10% even “much”. 30% have “little” experience with using serious game for learning. 

 

Figure 30: Respondents’ use of/experience with digital tools 
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Further, respondents were asked “How the following digital tools are used in your teaching?” Results show 

that respondents don`t use digital tools very often. One respondent gave no indication.) “Short quizzes and  

live questionnaires to check comprehension (e.g. Kahoot, Hot Potatoes)” are “often” used by 20%, 

“sometimes” by 40% and “rarely” by 30%. “Digital presentation tools (Prezi, PowerPoint)” are “always” used  

by only 10%, rarely by 50%. 30% use them “sometimes”. A 50:40 or 40:50 relation between “rarely” and  

“sometimes” show the “Electronic portfolios and learning journals to record and reflect on progress”, 

“Training games (research, community building and virtual role-playing games)” and “Cloud applications 

(e.g. Google Forms, Padlet, Wordle)”. “Webinars” and “Digital-interactive boards” are “rarely” used by 60%, 

but “sometimes” by 30%. “Feedback tools and surveys (e.g. Socrative, Mentimeter, clickers)”, “Concept 

maps (e.g. Mind Mapper)” or “Other applications, services and digital tools” are either “rarely” or 

“sometimes” used by 80% of respondents. 10% have “never” used those three last named tools. 

Figure 31: Use of digital tools for teaching 

 

Summary of survey with the group of 2 educational centres’ directors 

The educational centre directors, who were included in the survey, are both from Austria. One has 18 years 

of management experience and the other 14 years. One of respondents works in the field of non-formal 

vocational education and training and one works in an adult education centre that provides non-formal 

training. 

The results of the first question show that respondents evaluated all of the listed factors as at least moderately 

influent. In detail, they agree 100% that the “transparency of the organization” as well as the “knowledge of  

the needs and motivations of students” is “influent”. “Hiring experts in the field”, “Credibility of the 

organization and trajectory as quality teaching” and “Usefulness of training and demand in the labour 

market” are considered as “influent” or “very influent” by at least one of them. The “Variety of the 

educational offer” is the most diverging factor in this analysis, as one of two evaluated it as “very influent”, 

while the other stated that it was moderately influent. “Free education/pricing policy” and “specialization in  

content” are either of “moderate influence” or “influent”. Again, respondents agreed with 100% that 

“marketing strategies through media” was a factor that attracted learners, but one of “moderate 

influence”. 
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Figure 32: Distribution of factors that attract students 

 

Next, respondents had to imagine to do a marketing campaign for a course, in which only certain 

information about it could be highlighted in a banner. They were asked what aspects they would include. 

Results are quite unambiguous. The most important factors for both of them are to highlight the “quality of 

training in terms of content, methodology, professionalism” as well as to “show advantages it has for students 

facing their differentiation in the labour market”. In view of the latter, it is clear that one of them evaluates  it 

as “important” to “clarity in the objectives of the course”. Also, a factor that is “important” to highlight in a 

course, according to one of the two respondents is to show the “price of the course and ease of 

payment/free”. The number of participants was too low to suggest general guidelines but in general one 

could assume that a course for unemployed people should be high of quality, specific, useful for the labour 

market and free/affordable for people without employment. 

 
 

Figure 33: Important aspects of a course 
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Tools/Channels used to attract 
students 
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The results of the next question show that respondents tend to use traditional media to get attention from 

their target group. With 100%, the item “dissemination in the traditional media (newspapers, TV, radio, local  

institution websites)” was rated: 50% indicated that also “online marketing (inbound marketing, e-mail 

marketing)” is used to attract students for the course offer. 
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Figure 34: Tools/Channels to attract students 

 

For the analysis of the next question on factors that prevent access to training of disadvantaged groups, only 

one of two respondents is included, as the other one did not give any indications to this section. The results  

show that foreign language-related problems, a level of training that is too high as well as lack of time, 

money but also interest and motivation are influent factors that prevent members of disadvantaged groups 

to access training. Also, according to the respondent, the importance of training is not recognised, which is 

a factor that influences the access to training. 

What has “moderate influence” on the persons’ decision to access training is that they sometimes didn’t 

have information about the offer of training resources, they lacked previous knowledge to be trained, the 

teaching methods did not conform to their characteristics or they simply couldn’t take the effort involved in  

training. Finally, factors that were seen to have “moderate influence” were emotions like fear, shame, 

feelings of inferiority. 
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Figure 35: Factors that prevent access to training of disadvantaged groups 

 

The results on the next questions, which tried to explore characteristics of the teaching process that have 

influence on the motivation of learners, shows that “the enthusiasm of the teacher”, “the appropriate level 

of difficulty of the material” and “the variety of teaching methodology and technologies” are “very influent”  

factors for the motivation of learners, as they are rated with each 100% by respondents. Factors that are 

rated with each 50% as “very influent” or “influent” are “the importance and applicability of the subject”, 

“the organization of the subject”, but also “the active participation of students”. Unambiguous and 

“influent” are the factors “the connection between the teacher and the student”, “the use of appropriate, 

concrete and understandable examples” and “the use of attractive teaching materials”. Each of these 

items is rated with a 100%. Still important, but rated with “influent” or of “moderate influence” (each 50%), 

are “the use of digital tools” and “the positive evaluations and the achievement of good grades” and “the 

use of technical means and digital technologies in classroom”. 
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Figure 36: Characteristics of the teaching process that have influence on the motivation of the students 

 

Results on important factors for teaching show that all provided items are relevant to respondents. The least  

relevant ones are those from the section “evaluation and control factors” with each 50% rating between 

“moderate importance” and “important”. “Participation factors” is an aspect that includes factors which 

are “very important” according to respondents. The most important one with a rating of 100% is to “involve 

students in the choice of content and tasks”. The other factors in this section are ranged with each 50% 

between “important” and “very important”. In the section of “teaching process factors”, the ones with the 

highest rating, each 50% between “important” and “very important”, are to “Introduce what you are going 

to learn and depend time at the end to review” and “flexible to adapt to circumstances and changes”. The 

other achieved 100% rated as “important”. The items in the sections “learner knowledge factor”, “attitudinal 

factors” and “content factors”, all achieved 100% being “important” for the teaching process. 
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Figure 37: Factors that are important for teaching 

 

Teaching tools that are used in respondents’ educational centres are “brainstorming”, “demonstration”, 

“dynamic questionnaires”, “videos/video tutorial”, “gamification activities”, “analysis of cases”, “teamwork 

and collaborative learning”, “role playing”, “exercises analysis problems” as well as discussion in class and in  

small groups. “Design problems/open complex problems” and “simulations” are ticked each 50%. 
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Figure 38: Teaching tools used in respondents’ educational centres 

 

Respondents did not indicate what evaluation system is most frequently used in their organisation. They 

indicated that their organisations didn`t use “several tasks” for evaluation. 

Respondents were asked regarding the types of questions that are most important to evaluate content 

learning. Results show that all types of questions that were given as answer option are important for 

evaluation. The type of questions that are “very important” by 100% of respondents are “knowledge 

questions” (remembering, memorizing, collecting information, etc.), “understanding questions” (interpreting, 

describing with your own words, organization and selection of facts and ideas), “application questions” 

(solving problems, putting an example of…, etc.) and “analysis questions” (identify reasons, separation of a  

whole into its component parts, classify according, compare / contrast with , etc.). “Synthesis questions” 

(create an original product combination idea to form a new whole. What ideas can you add? etc.) and 

“evaluation questions” (make value judgments about issues. Development of opinions, etc.) are rated as 

“important” by 100%. 
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Figure 39: Type of questions to evaluate content learning 

 

According to respondents’ feedback, digital resources that are used “much” in their organisations are the 

“internet”, “digital resources for teaching and learning” (edition, recording, design, storage, reproduction 

programs/ software), “online platforms for self-determined learning by participants” and “educational 

portals/virtual educational communities”. The tools that are used in “average” are e-learning platforms 

(learning management systems-LMS) and “mobile applications for teachers or serious games”. 

 

Figure 40: Level of development of digital resources in respondents’ work organisation 
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For the final question, respondents were asked to indicate the frequency of the use of different digital tools in  

their organisations. Results show that none of the tools provided are used “often” or “always”. The tools that 

are sometimes used (by 100%) are “electronic portfolios and learning journals to record and reflect on 

progress”, “training games”, “cloud applications”, “short quizzes and live questionnaires to check 

comprehension”, “webinars”, “digital presentation tools, “concept maps” and “other applications, services 

and digital tools”. “Digital-interactive boards” and “feedback tools and surveys” are used “sometimes” and  

“rarely”, according to each 50% of respondents. “Other” is ticked by 50% with “sometimes”. 

Figure 41: Frequency of use of digital tools in respondents’ organisation 

 

 

INTERVIEW Results: 

Summary of interviews with 5 unemployed people 

The respondents from this group of interviewees are from Austria. Four of them have Austrian citizenships and 

one has Turkish citizenship. They are between 19 and 46 years old. The majority is aged between 23 and 33 

years; 40% are men and 60% are women. Regarding their highest accomplished education, 60% completed 

primary school and 40% middle school. All of them have been unemployed for 6-12 months. 

All of them have experience with receiving training, e.g. language training (German, English), but also IT 

training and training on job orientation. Respondents are interested in having more training in tourism, sales 

and online marketing with the purpose of having better job options and higher salaries. 

Regarding the format of the training, respondents prefer to have a blended learning format, a course with 

face-to-face learning/class attendance and elements of online learning. 

They feel that their education is connected to their experience on the labour market. For example, they 

stated that they would have better jobs if they had more knowledge. They experienced a lack of skills 

regarding tasks related to IT. 

Regarding training courses, they have never attended a course, which they could not follow. 
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They think that school knowledge is enough regarding calculation, literacy or digital skills in the workplace.  

However, all respondents stated that they had already found themselves in a situation that required the use 

of calculation, literacy or digital skills. However, from their point of view, more reading and having more 

knowledge in general could improve their level of reading, writing, calculation and digital skills. 

Respondents are open regarding new learning technologies (video tutorials, serious videogames, etc.) 

because from their point of view, it would be more fun to learn, which could be helpful for developing new 

skills. 

All respondents have experience with tests or evaluations of learning, but they did not feel confident in them, 

as they had made them nervous. 

 

Summary of interviews with 2 Educators 

Educator interviews showed that their learner groups were rather interested and willing to learn but not the 

ones to pay the training courses; they were sent by public funders aiming at helping regarding learners’ 

labour market entry. (Educators come from non-formal adult education centers.) All training contents and 

activities for this reason had to focus on employability which they also found their learners shared as key 

focus. 

They used different teaching techniques bound to the curriculum detailing what and when to use what tool 

and approach; how to adapt to existing teaching plans. Skills’ training was pre-defined and little openness/ 

flexibility allowed other than related to atmosphere and climate in class which were both seen as important  

regarding learning motivation and interest. So all interview questions were found to be important input but  

limitations would not open too much towards other tools and methods be implemented. 

Good experience shared showed however connecting the curricular activities to individuals’ job interviews – 

reps. their preparations – helping also improve self-esteem. 

Also, what they found was becoming more important regarding learners’ motivation was the peer learners’ 

motivation and behaviour during class. Extra-curricular activities for motivation could be limited but were 

found of importance and were recommended to learners. New technology implementation was seen to be 

one of the extra-curricular activities helping learners to some extend; however, interviewees were critical 

regarding to impact. Since many of their learners were women, they suggested activities related to their 

daily life like shopping, cooking preparations, social benefits and use of job ads and online tools like CV and 

self-assessment tools for maths and reading/ writing skills’ improvement. 

 

Summary of interviews with 2 educational centre directors 

The two respondents from this group are managers of VET organisations. According to their experience, the 

educational needs and barriers of low-educated adults are bad experiences and school background, as 

well as negative or unrealistic expectations of learners, but also that some offers are not efficient and 

individualised enough. 

On the question regarding challenges and possibilities of the educational policy, respondents indicated that 

a possibility of the educational policy would be to put more emphasis on non-formal learning. 

Respondents stated that the biggest challenge education institution leaders are facing today are the 

challenges they described above in context with the target group and a lack of (public) financing in 

context with the organisation/leading of an educational centre. 
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They indicated that the instruction offered in their institution does not motivate learners to continue their 

education abroad. (Not making it possible due to social benefit limitations.) 

The most effective ways of influencing educational policy – if at all possible by research – was through 

educational research to show results, and figures and demonstrate good practices, also from abroad. 

In Austria/Vienna, there are many educational institutions that offer courses focused on basic skills (reading, 

writing, calculation). Often, they are embedded in IT-courses, language courses, communication seminars, 

etc. There are also more and more educational institutions that offer courses focused on computer- 

mediated learning, which are mostly blended learning projects. However, hardly any focuses on/ promotes 

BS training as such. 

The organisations the respondents work for depend on funding, which explains the impact of educational 

policy on their organisations; as well as limitations on what to offer, what to do for learners. 

To motivate adult learners continue their educational process, the managers’ organisations use holistic 

approaches that include training, coaching, job-search assistance and career guidance. According to their 

expertise, cooperation with companies for traineeships or internships helps to improve the relationship 

between education and employment. 

 

Summary of interview with Policy Maker 

The interviewee works as a programme designer for a public funding organisation in Austria at regional level. 

According to the respondent’s opinion, digital learning and blended learning approaches should be more 

included in education policy. Adult education policy is important to the social economic development as it 

has an impact on the labour market and is connected to the inclusion of vulnerable, disadvantaged groups. 

The takeover of good practice examples from other regions or countries, for example in women support or 

youth programmes are positive examples for the functioning of evidence-based education policies. 

Educational needs and barriers of low-educated adults are language, functional literacy, self-esteem, 

knowledge about opportunities and lack of networking. The challenges and possibilities of the educational 

policy are to be more innovative, to include more non-formal approaches and more digital elements. If 

educational research shall be used, the most effective way of influencing educational policy was to show 

“solutions”. 

Educational institutions offer numerous courses focused on basic skills (reading, writing, calculation), many in 

combined ways (language, IT, job-focused, work-based etc.). The courses that focus on computer- 

mediated learning in Austria in the last 5 years also included blended learning. 

One of the best ways for social development is to increase investment in education; other to support this 

process could be an improved cooperation of educational institutions and companies (of all sizes). 

However, limitations in all of these suggested are still common. 
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The following chapter gives a summary and highlights common as well as diverging aspects and conclusions  

regarding future steps in the project TRAINING ACCESS. 

Unemployed people involved in the Austrian survey show their motivation to attend a course are mainly 

benefits related to work (higher salaries, more independence and opportunities) limited by hindering factors  

mentioned like lack of time and too theoretical teaching topics. When it comes to reading skills, they mainly  

use mobile phone, email and in courses books to consume primarily advertising and instructional texts, 

humorous texts or applications. The majority uses the internet as supporting tool in their communication, to  

be kept updated, for leisure activities like buying online or playing video games but also for job search. They 

have issues with comprehensively understanding texts they read, though. Regarding writing, the majority  

does not feel confident in but those who do prefer to write about topics in which they are interested in. The 

respondents’ self-assessment results in mastering making sums and subtractions in daily life activities. 

However, they don’t feel competent enough when interpreting graphs that are e.g. illustrated in the 

newspaper or in translating numbers to a graph. They mention using a calculator for operations like divisions. 

Practical training on their mentioned interest in work sectors like tourism, sales and online marketing would be 

preferred in order to improve their professional situation. 

According to survey participating educators, important aspects regarding learners’ motivation are to show 

the usefulness of the subject in terms of application, expectations besides the setting of a favourable 

learning climate. For their work, they try to find out about learners’ interests and motivations by asking them, 

doing group work e.g. Teaching approaches used in practice are discussions in class, collaborative learning,  

role plays and exercises as analysis problems, discussions in small groups and brainstorming or 

demonstrations. 60% of involved educators stated the use of digital tools could also have an impact on 

learners’ learning motivation – if it was allowed according to the curriculum to use one. However, the 

majority of respondents’ self-assessment showed average knowledge/experience in digital tools’ use. 

Knowledge and application questions for evaluation purposes were mentioned to be the most important 

ones used. Characteristics of the teaching process that motivate learners are the enthusiasm of the 

teachers, the appropriate level of difficulty of the material, the use of appropriate, concrete and 

understandable examples and the use of attractive teaching materials. 

The participation of education centre directors shows that the knowledge of learners’ needs and motivation 

is an important factor for the training success, as well as showing the usefulness of training and demand in  

the labour market made clear to potential participants. Problems e.g. related to foreign language-skills, a 

training level that is too high or lack of money (for course fees), interest or motivation would be core 

hinderers. 

Tools, particularly digital tools that can also be used as extra-curricular activity would be of interest to all 

participants in our survey due to some limitations highlighted; they should be handy and attractive, offering 

additional learning possibilities for daily use – related to employability skills - at high flexibility based on good 

practice (research). 

CONCLUSION 
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